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Is she / heon [/ in /
under the (object)?

RECYCLED

colour vocabulary
Here'sa ...

I've gota ...

I can see ...
Point to the ...
Is it correct?
Itsgota...

collage
painting
colour (v)
cut out
stick (v)

Have a look and see.
.. has got an idea.

Books full of ...
Books can help.

e Recognise words for items of
furniture and household objects

= Sing a song

= Say a chant

* Talk about pictures
* Act out a story

Writing:
* Write the furniture words
» Write part of a story
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Unit Main topic and ‘Learning through Other language Skills Cognlﬁve skills
core language English’ topic and (stories, songs etc.) for life
vocabulary (CLIL)* Cut and make
*é 1 Days: Maths: Measurements | Let's look at ... Reading: Cognitive skills:
B Monday, Tuesday, Now look at ... * Read a story » Make up your own version of a story
- Wt_adnesday, Thursday, Measurements: Lucky you! » Read the days of the week + Talk about making friends
Friday, Saturday, metre, centimetre list * Find information in a table » Work out the next numbers in a
Sunday hamster sequence
That! Numbers: monitor Ljslgn!'ng- + Match words that start with the
“}t s (name). 13-30 (figures only) plant « Listen to a story same sound )
Shv'.-s my (sister). ek + Recognise the characters, * Match words to pictures
He's my (brother). How tall is he / she? introductions and numbers » Measure lengths, widths and heights
HO’W 0;11 i!;- he / she? They're being measured. | Play a trick. . T;ll'link about wg;d_s that start with
He's / She's (age). What comes next? meet Speaking: s Jare Sous .
Yoogl « Sing two songs « Evaluate your progress in class
measure there e Talk about your height . s
RECYCLED heiaht here e Act out your own sto Learning for life:
Ngmz b;rs: : t:ﬁg SHSE : . * Making new friends
1-12 (figures only) measuring tape Come and play! Writing: r
' Don't be shy! * Write the days of the week Cut and make:
\"Vhat 's your name? Kick a ball. o Write numbers (figures) * A bookmark
I'm ... Fly a kite. o Write he's / she’s * A water meter
* Write part of a story
2 Furni i Art: rooms in art Here'sa ... Reading: Co ive ski
box, bed, cupboard, I've got a ... ¢ Read a story « Create your own version of a story
table, shelf, rug, House: Let's take ... « Read the words for items of furniture | * Talk about using books to learn
cushion, chair, sofa mirror, vase, picture, Stop it!  Talk about the differences between
window, door, rug Listening: story and factual books
Where is she / he? trechouse e Listen to a story s Look at and talk about paintings of

rooms

e Think about what you do in
different rooms

* Increase spatial awareness

* Make a collage

s Match words to pictures

« Match words that start with the
same sound

» Evaluate your progress in class

Learning for life:
= Using and appreciating books

* Spot the differences
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Introduction

This is the second level of a six-level course for pupils
starting English at the age of six or seven. It can be
used with children who have spent a year learning
English already. The course provides teachers with a
very rich and flexible set of teaching materials,
allowing them to expand the language syllabus into
other areas of the curriculum, and providing a wide
range of optional additional materials to cater for
different timetabling needs. The context is fresh, light-
hearted, and fun while the underlying methodology is
sound and well-established.

Class Book

This is an 88-page colour book containing all the
presentation material you will need for your lessons,
including stories, songs, games, and other activities.
The nine main units of the book are eight pages long
and are based on topics familiar to children of this age-
group.

After the main units are three festivals sections (on
Christinas, Easter, and Tree Day), and three culture
sections focusing on the lives of four children from
around the world.

At the back of the book you will find the words for the

songs, and a syllabus summary.

Activity Book

This is a 96-page black-and-white book full of
challenging and entertaining puzzle-type tasks to
practise the language. The activities include matching,
sorting, labelling, crosswords, and mazes, and are
designed to motivate and challenge the pupils.

A key feature of this course is the ‘parallel stories’. In
each unit, pupils use their imagination to draw
elements into a set of framework pictures in the Activity
Book which parallel the story they have encountered in
the Class Book, so producing a personalized alternative
version. This allows pupils to make the story language
‘their own' and to practise, explore, and personalize the
language at different ability levels.

To offer the teacher maximum flexibility, an extra page
of writing practice for each unit is provided at the back
of the book (this is the optional lesson 5a - see page 14
for further details).

The course structure integrates the Activity Book fully
with the Class Book in the lessons, and in this level it is
intended that the Activity Book should be used in class
rather than for homework. However, some activities are
appropriate for completion at home, e.g. completing
the colouring for a listening activity.

The Activity Book includes a self-evaluation exercise at
the end of each unit, designed to make pupils aware of
their own learning (see the Lesson 10 section on page
16 for further details).

A further feature of the Activity Book is a nine-page
Picture Dictionary with stickers (see below), designed to
help pupils organize and memorize key vocabulary.

Picture Dictionary

The Picture Dictionary pages are found at back of the
Activity Book, along with the accompanying stickers
which cover the core vocabulary of each unit. There is one
dictionary page for each of the nine units, Each dictionary
page has two separate areas for the unit’s two vocabulary
sets (vocabulary input from Lesson 1 and Lesson 7). At
the end of each unit pupils stick in the vocabulary
stickers, matching them with the words on the page.
Pupils can either leave the Picture Dictionary pages

in the Activity Book or cut out the pages to make a
separate Picture Dictionary (in which case they can

put the pages in a folder, or make a cover). Such
dictionaries can be displayed and could form part of
any portfolio work to show pupils’ achievements.

Teacher’s Book

The Teacher’s Book serves as a clear and flexible guide

for the teacher in all aspects of the course. It contains

the following:

* The course syllabus;

¢ This introduction, which sets out the overall objectives
and principles that underlie the course, as well as
giving an outline of how the course works;

* A resource bank of games and activities (pp18-20);

* A list of sample classroom language (pp21-23);

* Step-by-step teaching notes for every lesson in the
book, including ‘Teaching tip’ boxes with extra
teaching ideas or suggestions for classroom
management;

* Transcripts for all the recordings;

* Answers for all activities (unless these are included in
the transcripts);

* Teaching notes for the three festivals, including
cultural information;

* Photocopiable test pages (see below);

* Photocopiable portfolio pages (see below);

¢ A wordlist containing the core vocabulary and other
key language;

¢ Tests CD (packaged with the Teacher'’s Book)
containing all the listening material for the unit tests.

Test / Portfolio section

This section in the Teacher’s Book includes flexible test
material that reflects the objectives of the course. It
contains nine end-of-unit tests that review what pupils
have done in each unit and three end-of-term tests that |
can be used after Units 3, 6, and 9. These tests use similar

exercise formats to the activities pupils have become

familiar with in their Activity Books. For flexibility, there |
are two parallel tests (Tests A and B) for each end-of-term

test. Teachers can set both tests at the same time to avoid
cheating, i.e. in pairs one pupil has Test A and the other |
has Test B. Alternatively, the teacher can set just one test,
and save the other test to use as a remedial test, or as a
follow-up test later in the year.

Photocopiable record cards are included to allow you to
keep a continuous record of pupils’ attitudes and
behaviour, and a unit-by-unit record of their
achievements in reaching linguistic objectives.

Introduction a




In addition to the test material there are six
photocopiable pages which allow pupils to create the
framework for their own Language Portfolio, to which
they can add examples of their work, exam certificates,
material from trips abroad, etc., in accordance with the
recommendations of the Council of Europe. (For further
information on portfolios, see page 171.)

CDs

For level 2 of the course there are two CDs to support
teaching in class. These contain recordings of all the
songs, chants, stories, and other listening activities.
Songs and chants can be used to change the pace of
the lesson and to help manage the transition from one
stage to another. In level 2 the songs also carry the
‘Learning for life’ message (see list of topics on page 11).
There is also a Tests CD for level 2, which is packaged
with the Teacher's Book.

DVD and DVD Activity Book (Levels 1 and 2)
An optional DVD (covering levels 1 and 2) and an
accompanying Activity Book are available to support the
‘Learning through English’ aspect of the course, which aims
to connect English with other areas of the curriculum. The
DVD provides exciting reports on cultural and educational
topics, linked with the ‘Learning through English’ strand of
the course syllabus, and featuring a distinctive interactive
format. The DVD Activity Book provides activities for pupils
and notes for teachers so that these components form a
stand-alone easy-to-teach thinking skills course as well as
offering an extension of the book material.

Teacher’s Resource Pack

The Teacher’s Resource Pack contains material for levels
1 and 2 of the course. The level 2 components are
described below.

Flashcards

There are 135 picture cards for level 2. These include
all the main unit vocabulary for Units 1-9, the course
characters, and the additional vocabulary input from
the ‘Learning through English’ lessons (see page 11).

Flashcards list

The flashcards are double sided, so each card (except for
the last one) has two images.

-

cook / sharpeners

sleep / rubbers

paint / stickers

watch TV / marbles

play a game / balloons
do a puzzle / badges

play on the computer / felt tips
make a model / dinosaurs
read / key rings

do my homework / figures
wash my hands / meat
have a shower / fish

wash up / cereal

clean my teeth [ fruit
have a bath / vegetables
litre / dairy

watch / cheese

swim / tuna

float / chicken
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20 write a postcard / rice

21 read a comic / bread

22 listen to the radio / lettuce
23 eat an ice cream / tomatoes
24 drink a milkshake / sardines
25 take a photo / sausages
26 have a shower / eggs

27 play leapfrog / wings

28 play marbles / tail

29 dance / beak

30 play with a top / feathers
31 Monday / sofa

32 Tuesday / window

33 Wednesday / picture

34 Thursday / mirror

35 Friday / vase

36 Saturday / door

37 Sunday / piano

38 metre / violin

39 centimetre / flute

40 pound / guitar

41 p (pence) / xylophone
42 table /[ lorry

43 bed / helicopter

44 chair [ plane

45 cupboard / motorbike

46 cushion [/ van

47 rug [/ wheel

48 shelf / skipping rope

49 box / bike

50 scooter / Flo

51 kite / Fred

52 yo-yo / Bing

53 boat / Titch

54 frisbee / Poppy

55 skateboard / Mr Fixit

56 bat (Toys) / Norton

57 ball / Mitch

58 sad / dolphin

59 happy / bat (Wild animals)
60 cross / zebra

61 scared / crocodile

62 sleepy / snake

63 hungry / parrot

64 thirsty / penguin

65 bored / monkey

66 dizzy / lion

67 hot / giraffe

68 cold

Text cards

There are 134 text cards for level 2. These include the
core vocabulary, the ‘Learning through English’
vocabulary, and the character names. The text cards
can be used in combination with the flashcards to
increase language exposure and provide support for
reading. Accompanying the text cards are 25 number
cards. The text cards are contained in a photocopiable
booklet. Photocopying onto card or stiff paper is
recommended. Teachers with large classes may like to
enlarge the cards when photocopying, so that they can
easily be seen from the back of the classroom.
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Photocopy Masters Book (PMB)

The PMB has 48 pages of material:

» pupil word and picture cards for each unit

» the course ‘bookmark’ (see below)

* a cut-out for the ‘Learning through English’ section of
each unit (see below)

s an optional extra lesson for each unit (‘Learning
through English’ extension)

* ‘Children around the world’ pages that pupils can use
to personalize their Culture lessons

* An alphabet worksheet on page 48.

Word and picture cards

The cards for the main vocabulary input are prepared
by the pupils in Lessons 1 and 2 and used by them in
activities and games throughout the unit. The cards for
the ‘Learning through English’ section (additional
vocabulary input) are prepared in Lesson 7 and used in
activities in Lessons 7-10.

Photocopying onto card rather than paper is
recommended in order to make the cards last longer.

If timing is an issue when preparing the cards, pupils
could take the picture cards home and colour them in
preparation for the next lesson.

Once the cards are prepared they should be kept in the
classroom in separate sets, e.g. in envelopes (with the
pupils’ names on) so that pupils can use them many
times for games and revision.

The bookmark

The bookmark on page 3 of the PMB is made in Unit 1,
Lesson 1, and then used regularly in each unit. It has an
opening to allow pupils to isolate what they are looking
for on the page. This supports concentration by limiting
the pupils’ focus to individual pictures, words, or letters.
Pupils can personalize their bookmark by colouring it
and writing in their name and dass.

Photocopying onto card or stiff paper will help the
bookmark last longer. Pupils can make a pocket in the
front of their Class Book or Activity Book in which to
keep their bookmark (by sticking down three sides of a
piece of cardboard 22cm x 10cm or by sticking in an
envelope or plastic wallet).

The Alphabet worksheet

The Alphabet worksheet on page 48 of the PMB
provides extra practice to help children become more
confident with using the alphabet.

Lesson 8 cut-outs

A key feature of this course is ‘Learning through
English’. Each unit contains a specific section which
aims to connect with other areas of the curriculum
(including additional vocabulary input). This section
covers two lessons in the Class Book and Activity Book,
of which the second lesson (Lesson 8) always involves
making a cut-out. All the Lesson 8 cut-outs are provided
in the PMB.

Lesson 8a pages (optional extra lessons)

These pages offer extra material which follows on from
the main ‘Learning through English’ topic, giving you
the opportunity to further develop the themes explored
in the content areas of each unit. The activities aim to
extend the pupils’ interest in the topic, and add to their
enjoyment of learning through active participation.

Children around the world

These pages (PMB pp43-47) form the ‘Personal album’
part of the Culture lessons. They allow pupils to describe
their lives in the context of children around the world,
and highlight similarities and differences in children’s
lifestyles in different countries.

Story Frames Book

This 144-page book reproduces the Class Book stories,
giving each frame a whole page, for story-telling at the
front of the class. This enables you to retell the nine
unit stories in a different way, e.g. with pupils seated in
a semi-circle away from their desks.

The Story Frames Book can either be used as a flop-over
book, or alternatively teachers can cut out and
laminate the pages to use as storycards (this will allow
you to do sequencing activities such as jumbling up the
cards and asking pupils to reorder them).

The lesson notes suggest that the Story Frames Book is
used in Lesson 5 for revision of the story, but it may also
be used in Lesson 3 for story presentation.

Puppet

There is a Norton glove puppet for the teacher. Norton
the bird is one of the story characters in the book, and so
acts as a link between the classroom and the imaginary
world of the course. His main role in class is to assist the
teacher in presenting vocabulary and revising it
throughout the unit, but he also has a ‘kit box’ of lesson

.materials (see below) which is kept in the classroom.

With this he helps to make the pupils aware of their
learning objectives as he reveals the materials they will
be working with at the beginning of each lesson.

To start your English lesson it is useful to have a routine
that pupils are familiar with and look forward to. As
Norton welcomes the pupils and presents the materials
you will use, you can interact with him in English. This
is a marker of the change from lessons in the pupils’
mother tongue to English lessons.

In flashcard presentations, by asking Norton to handle
the flashcards you have the first opportunity to say
what is on each card and to naturally repeat the word
as Norton gives you the card. Norton can also be used
to model activities, e.g. you can ask him to point to or
find a flashcard. Allow Norton to make mistakes
sometimes, so that pupils feel more comfortable with
their own mistakes.

Norton can also act as your partner while you model
dialogues or pair-work activities for the class, e.g.
Norton: Where’s my (ball)?

Teacher: It’s here. (Teacher gives Norton the card.) OR It
isn't here. (Teacher shrugs.)

Norton: Thank you.

If you have never used a glove puppet before you may
find it useful to practise turning and moving the puppet
as ‘he’ speaks. When Norton is speaking he should look
at the children, and should open and shut his beak in
time to what he says.

Norton'’s kit box

This is a box in your Teacher’s Resource Pack (you will
need to make it up from a flat template into a box). It is
where you can keep the A5 lesson materials which will
be needed for any particular lesson (flashcards, text
cards, CDs, completed cut-outs, PMB picture / word
cards, etc.). In the lesson notes you will see that Norton's
kit box is used as the starting point for your lessons.
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Pupils say a kit rhyme, asking Norton to look in the kit
and show them what is in it for today. As you and
Norton take the materials out of the box you can mark
the transition to English by interacting with the puppet,
and telling the pupils what activities they will be doing.
Similarly when you are finishing your lesson and
putting away the materials you can use the box to
review the lesson content.

In addition to the course materials, use realia wherever
possible to give a flavour of the coming lesson and to
keep pupils curious about what might be in the box. For
example, when introducing a new unit topic, try to find
small items to put in the kit which could represent it — a
tomato for the food topic, a small plastic animal for the
animals unit, a candle for the ‘Children around the
world’ section, etc.

The Fixit Game poster

This write-on / wipe-off poster is used to make pupils
aware of their learning throughout the unit, and to
play a game at the end of the unit. It is used in three
specific lessons (though it can be kept on the wall and
referred to at any point):

Lesson 1 - Unit overview

In Lesson 1 the poster is used give an overview of what
is to come. Pupils are asked to look through the new
unit in the Class Book, and to tell the teacher what
activities they think they will be doing.

Lesson 6 — Mid-unit review

In Lesson 6 the poster is used to review the language of
the unit so far. At this mid-point in the unit there is the
opportunity for reflection and re-evaluation. When you
take out the poster you can ask the pupils to recall the
vocabulary and talk to them about the activities they
have been doing. This can encourage and motivate the
pupils to continue to participate in the lessons as they
recognize and remember what they have done.

Lesson 10 - End-of-unit review

In Lesson 10 the poster is used to recall the activities
and related language and to prepare pupils for self-
evaluation. As in Lesson 6 there is opportunity for
reflection. Pupils can discuss their personal learning,
saying what they like, and what they find difficult /
easy. Pupils then use the poster to play a game in
groups, to see how much they have remembered (see
below for further details of the Fixit Game).

The Fixit Game

The Fixit Game is played in groups. The Fixit Game

poster shows six stations, each of which has a task. Each

group has a story character counter which is moved

around the poster as the group completes each task.

If a group completes the task, their character is moved

directly to the next station. If they can’t complete the

task, their character is moved to the book icon, and the

pupils chant Look in the book, look in the book! Pupils

then look in the Class Book to help them complete the

task. They then continue to the next station. The groups

take turns to move. The game is finished when all

characters have arrived at the Finish.

* Words station 1 — pupils say 3 words from page 1 of
the unit.

e Song / chant station 1 — pupils say or sing a line from
the song / chant on page 1 of the unit.

» Story station - pupils remember a line of dialogue
from the story, or retell part of the story in L1.
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* Sentences station — pupils remember a sentence from
page 4 of each unit (the grammar structure).

* Song / chant station Z — pupils say or sing a line from
the song / chant en page S of each unit.

» Words station 2 — pupils remember 1 word from the
Learning through English section on pages 67 of each
unit.

How to play the Fixit Game

= Tell the pupils they are going to play a game where
they remember what they've done in the unit.

» Divide the class into small groups of 3-6.

= Each group chooses a character counter. The teacher
places each counter under the first Words station.

» The teacher reminds the pupils of the topic of the
unit, e.g. toys, and asks group 1 to remember the
words for three toys. If group 1 completes the task,
their character progresses to the next station. If the
group can't think of three words, the character is
moved to the boek icon, and pupils chant Look in the
book, look in the book!, and group 1 looks up more
words on page 1 of the unit. The group then
progresses to the next station.

» Each group takes turns on each station. The teacher
can accept the same answers once pupils start to run
out of vocabulary / song lines!

» The game is complete when all the groups have
reached the Finish.

The metaphor for this course is a toolbox or ‘kit’ which
represents the multiple nature of language learning and
teaching. In the compartments of our metaphorical box
teachers find what they need to teach and children
discover what they need to learn and function in English.
The kit concept is represented by Mr Fixit's tool kit in the
stories (this also appears on the poster and in the self-
evaluation activity) and in Norton's kit box which is used
in the classroom to reveal teaching materials.

The learning objectives

The learning objectives of this course are based on
fundamental educational aims. They recognize the
importance of helping pupils to apply their learning
and develop interpersonal and intrapersonal skills. Six
threads run through the course:

1 Language

2 Strategies for learning

3 Learning for life

4 Understanding myself and others

5 Learning through English

6 Assessment

These strands are further explained below.

1 Language

Language in context

Children are likely to learn a second language more
effectively if they hear and see the language used in
meaningful contexts before they use it and if they are
involved in enjoyable activities. In line with this
approach it is hoped that the teacher will:



* make connections with the pupils’ developing
understanding of the world;

* use the pupils’ mother tongue as a bridge to their
learning of English;

* take as many opportunities as possible to speak in
English;

* be aware of the potential for absorbing English when
organizing and preparing activities and talking to
pupils about their immediate surroundings.

In Level 2 as in Level 1, language is presented and

practised in a clear context through the four skills and

is not analysed into its component parts.

The vocabulary and structures listed in the ‘Language

summary’ on Class Book p87 are the ‘core’ language

from Units 1-9. This is what pupils should be able to
understand and use by the end of the book. In addition
to this core language, pupils will also absorb language
from a range of sources such as:

« the festivals and culture sections

* language for setting up and doing activities;

» the off-page narrator’s lines in stories (on the CD);

* the interaction between Norton and the teacher;

* the many classroom situations that offer opportunities
for meaningful use of English.

The language focus

In level 2 the focus is on the acquisition of vocabulary

and structures in the form of chunks of language, e.g.

What day is it today?, | like fruit ... Pupils are encouraged

to add vocabulary to the chunks they know in order to

form phrases of their own, e.g. | don't like (food or drink).

The skills-based syllabus

Language is practised through the four skills — moving

from listening and showing understanding of single

words and phrases (e.g. Teacher: Where can you put the

toy? Here or there?) to speaking and showing

understanding by responding (e.g. Teacher: What's she

doing? Pupils: She’s swimming).

2 Strategies for learning

Pupils need to:

= become effective and independent learners;

s develop an awareness of their own learning strategies;

* do activities to suit their diverse learning styles;

» have opportunities to reflect on how they learn best.

This course upholds these objectives by providing

material to support a range of different learning styles:

* Linguistic: stories, teacher talk

* Musical: songs and chants

» Kinaesthetic:  action games, tracing and joining

activities, ‘make and do’ activities

artwork, diagrams, flashcards,

‘cutting and sticking’, observation

such as ‘look and find’ activities

* Mathematical: activities that call on the pupils to

sequence and order items

activities based on the natural world,

including observation, categorizing,

cycles

» Interpersonal: circle games, pair and group work

» Intrapersonal: personal word collection (Picture
Dictionary), reflecting and talking
about own styles and abilities, target
and goal setting

= Visual:

e Natural:

The course also offers a rich visual and auditory context
which encourages pupils to become visually and aurally
literate through:

» predicting, listening to and reading stories;

» meeting familiar characters in pre- and post- story
activities;

* interacting with the puppet;

» using visual supports (Class Book / Activity Book
pictures, flashcards, PMB picture cards, the poster and
all the visual material that individual pupils make in
class).

3 Learning for life

A focus on personal, social, and health education is

introduced in songs and through stories, chants, and

follow-up activities.

Song topics

Unit 1 — Making friends

Unit 2 - Using and appreciating books

Unit 3 - Playing co-operatively

Unit 4 - Playing together, respecting differences

Unit S — Caring for family and friends

Unit 6 - Trying different foods

Unit 7 — Recognizing and dealing with emotions

Unit 8 - Making choices about what to play

Unit 9 — Taking care in the sun

Elsewhere in the course every opportunity is taken to

“encourage appropriate behaviour, community feeling,

caring for others, and developing good relationships.

4 Understanding myself and others

Cultural awareness and intercultural learning are part

of language education.

It is important for children to:

 develop an awareness of the people around them;

e learn about people who live in other countries;

 understand and reflect on the differences and
similarities between their own and other cultures.

The intercultural learning objectives are based on

pupils’ immediate experiences, and include:

learning about celebrations around the weorld and comparing

them to their own

» Christmas, Easter, Tree Day (see pp75-77 of the Class
Book)

becoming aware of children’s lives in other countries

s ‘Children around the world’ (see pp78-83 of the Class
Book)

These sections include topics which allow for

comparison: family, food, toys, pets, and clothes.

5 Learning through English

This key element of the course links directly to subjects

such as Maths, Science, Art, and PSHE (Personal, Social,

and Health Education).

All nine units contain a specific section which aims to

connect with a subject topic and act as a starting point

for teachers who wish to explore it further with their

classes.

This section includes:

= new vocabulary;

» listening and reading activities which develop the
pupils’ understanding of the subject and practise
subject-specific skills;
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* a practical activity which allows pupils to become
personally involved in the topic (e.g. a cut-out);

* a photocopiable worksheet for teachers who wish to
pursue the topic further (this is the extra optional
lesson 8a).

In this section the focus is as much on the content as

the language used to convey it.

Content topics

Unit 1 — Maths / Measurements

Unit 2 - Art / Rooms in art

Unit 3 — Maths / Venn diagrams

Unit 4 — Art / Drawing

Unit 5 — Maths / Money

Unit 6 — Science / Food categories

Unit 7 — Music / Musical instruments

Unit 8 — Science / Uses of water

Unit 9 - History and Geography / Children’s games and
map co-ordinates

At this stage in children’s learning, many of the class
teacher’s and the English teacher’s objectives may
coincide. The course will assist development in many of
these areas and complement the work done in other
subject areas, e.g. developing sound / letter recognition
which is supported by activities from Lesson 92 in any
unit.

The optional DVD and accompanying Activity Book
(see p8) can be used to support these lessons and really
bring the subject to life.

6 Assessment
Three lessons in every unit have specific sections that
are part of ongoing assessment (see the notes on the
Fixit Game poster on page 10). These aim to:
* raise pupils’ awareness of their own potential (Lesson
1)
* help pupils understand the purpose and aim of the
lessons and their own learning (Lesson 6);
* increase their feelings of achievement (Lesson 10).
There is a very simple self-assessment activity in Lesson
10 (in the Activity Book). The focus is on joining in and
making an effort to do an activity, not on ‘how well’ the
pupils do.
To support teacher observation and to help teachers
chart what pupils can do there are two photocopiable
record cards (see 168-169) which can be used to keep a
continuous record of pupils’ attitudes and behaviour,
and a unit-by-unit record of their achievement in
reaching linguistic objectives. The criteria listed on the
record card for attitudes and behaviour are suggestions
and there are some spaces for adding your own specific
assessment criteria.
The Test section in this Teacher's Book includes flexible
test material that reflects the objectives of the course. It
contains nine end-of-unit tests that review what pupils
have done in each unit and three end-of-term tests that
can be used after Units 3, 6, and 9.

Teaching and learning a new language
Children learn a new language when they have
sufficient exposure to it and they experience the new
language in meaningful situations which engage their
attention.

They need to see that English is a normal means of
communication, like their own language, and they will
begin to use it when they can.
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Exposure

The main task for a teacher of English is to provide
learners with a lot of exposure to the language by
talking about what pupils can see and understand.
Whatever you say in English has to be undesstandable
for the pupils by:

» building on routines they already know;

s giving instructions to them in simple English:

e using gesture and body language;

= modelling what they are going to do.

When pupils see that you enjoy speaking and reading
in English and that you encourage and praise their
efforts they will develop confidence and be motivated t©
do the same. There are many situations in class when
we have opportunities to vary what we say and increase
pupils’ exposure. Some suggestions arising from basic
classroom situations are given in the language grid on
pp21-23 of this Teacher's Book.

Mother tongue

Mother tongue (L1) plays a very important role in the

language learning process. Children need:

* to be understood;

= to be able to respond freely and naturally in their
mother tongue.

It will be a long time before they can do this in English

(LZ). When they respond in their mother tongue they

are showing their understanding and this should be

acknowledged. The teacher can:

e respond in English while making the meaning clear to
the pupils;

» ‘recast’ (what the child has said) in English (see
below).

Recasting is a very useful technique to develop and you

can start by recasting single words and short phrases into

English. In this way the mother tongue can be used as a

bridge to learning English. Recasting shows pupils that

they are understood and that all languages have the

same communicative function. Throughout the lesson

notes opportunities for recasting have been mentioned.

When recasting, use gesture and mime to support your

meaning, e.g. Yes, il’s big! (open your arms wide).

The abbreviations L1 and L2 stand for ‘first language’

and ‘second language’ and are sometimes used in the

teaching notes to refer to the pupils’ mother tongue (L1)

and English (L2).
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There are nine main units. Each unit is made up of ten
core lessons and two optional lessons (for teachers with
more time). The lessons are split between the Class
Book, Activity Book, and Photocopy Masters Book.
Activities consist of presentation, practice, and practical
activities to give pupils the variety of activity types they
need to keep them engaged.

In addition to the nine main units, there is a Festivals
section comprising four lessons, and a Culture section
(‘Children around the world’) comprising three mini-
units (two lessons per unit).

The core material provides approximately 100 hours of
material for the year. Teachers with more teaching time
than this may choose to teach the optional lessons 5a
(extra writing practice) and 8a (extension of the ‘Leaming
through English’ topic), which, together with the tests,
provide a total of approximately 30 extra teaching hours.
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Each unit in level 2 follows the same sequence, which
make it easier for both the pupils and the teacher to use
the book (see the grid on page 17 for an overview of the
unit structure and the components used in each lesson).

Lesson 1 - Introducing vocabulary

The Fixit Game poster Class Book page 19

This lesson introduces the topic and the first set of new
vocabulary.

At the start of this lesson the Fixit Game poster is used
to give pupils an overview of what they are going to
learn in the unit. Pupils look through the unit in their
Class Books and the teacher quickly writes the topics
and activities they will be doing on the relevant sections
of the Fixit Game poster (which pupils will use again in
Lessons 6 and 10).

The new vocabulary is first presented by the teacher
(with Norton’s help) using the flashcards. The unit-
opener page in the Class Book is then used to introduce
the new vocabulary in context, via a listening activity.
The unit-opener picture always links with the story, but
is not part of it. There then follows a chant, thyme, or
song focusing on the new vocabulary.

Lesson 2 - Practising vocabulary

Good listening

Pupils often need to develop useful classroom habits
such as ‘good listening’, which will remain with them
throughout their education. Through discussion you
can decide what ‘good listening’ means to your class,
e.g. looking at the speaker, being quiet, thinking about
what you hear.

You could also use an attention signal such as an
instrument (e.g. a triangle or a bell) or a countdown
chant. Teach the pupils some actions that they can do
when they hear the instrument or say the chant. They
could have a list of actions to follow, e.g. Count down
from five — face the board — clap your hands twice — don’t
speak! It's important to end with an action that has
pupils ready to start the new activity. So for listening
you could make a silent sign, e.g. putting your finger
over your lips.

Lesson 3 - Story
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This lesson provides:

* an opportunity to review the new vocabulary through
active involvement;

* a listening activity to establish good pronunciation
and recognition.
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Class Book pages 20 and 21

This is the story lesson. The pupils will:

* look at the story pictures and predict the storyline;

e listen to the story and follow it in their Class Books;

* meet a new language structure; ¢

s learn a short rhyme, chant, or refrain that they can
join in with when retelling the story.

This is one of the key opportunities for extending

teacher talk in English. As the pupils talk about their

interpretation of the story in their mother tongue (L1)

you can provide the language learning support they

need by recasting (repeating the main point of) what

they say in their mother tongue in English (L2).

After listening to the story there is an activity which is

based on reviewing parts of the story, and encourages

visual literacy and role play.
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Lesson 4 - Language focus
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This lesson gives the pupils the opportunity to practise
the language point that was introduced in the story. In
the early units the pupils are listening and doing, i.e.
simply responding to this language. In later units the
pupils sometimes practise a dialogue from the story.
The dialogue is practised as a whole-class activity then
in pair work. The pupils can then use the language of
the dialogue to make a meaningful personal
connection, e.g. a personal choice or opinion or
judgement.

Lesson 5 - Parallel story
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The focus of this lesson is on the retelling of the story
using the Story Frames Book, and the creation of a
parallel alternative story. Using the Story Frames Book
allows you to retell the story in a different way, e.g. with
the pupils sitting in a semi-circle away from their desks.
As you retell the story, encourage the pupils to tell you:
s what they know and remember;

s who and what they see in each picture;

* what the characters say.

Use cues and prompts as well as questions to encourage
the pupils to join in: So, she’s got a ... (pause, and look
to the pupils for a response) Yes, a boat. Prompting and
pausing as you wait for a missing word or phrase gives
pupils the opportunity to recall from their listening to
the story.

When pupils are engaged in a story they naturally
want to comment. Be ready to ‘recast’ (i.e. use English
to repeat the main point of) words or chunks of
language that the pupils contribute in their mother
tongue (L1). This shows that their interest and
participation is valued.
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When the pupils have finished retelling the original
story they are asked to create their own paralle!
alternative story. This story is based on the original but
allows pupils to create their own alternative version.
They can:

* be a character in the story;

¢ add extra elements;

* change some elements.

The pupils are then encouraged to act out their story in
groups. This strong personal involvement in a story
means that the pupils are engaged meaningfully in the
language they are using.

Lesson 5a - Writing (optional lesson)
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Activity Book page 80

This is an optional extra lesson at the back of the

Activity Book. It is mainly a writing lesson where the

pupils are asked to copy words and phrases that they

have used. This usually involves reading so that pupils:

* know the meaning and sound of a word before they
write it;

* are encouraged to make connections between familiar
sounds and the written words or phrases.

Before writing the pupils usually do activities that will

help them associate letters and words with visual

patterns, e.g. matching word shapes.

Lesson 6 - Learning for life (song)
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Lesson 6 is the mid-unit reassessment point and the
‘Learning for life’ lesson.

At the beginning of this lesson in each unit pupils are
given the opportunity (via the poster) to look back over
what they have learnt, and look forward to what is to
come.

This mid-unit review offers the opportunity for revision
in different and meaningful ways, e.g. categorizing
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vocabulary pupils are now familiar with under different
headings. Categorizing vocabulary into different sub-
divisions, and illustrating these with flashcard or text
card groupings on the board, taps into different
learning styles (e.g. visual / mathematical learning)
and can help pupils to use different strategies for
remembering vocabulary.

Throughout the nine units the ‘Learning for life’ section
extends the main unit topics dealing with dvic
education and personal and social development (see the
song topic list on page 11 for the areas this lesson
COVers).

Because of the topic extension this lesson often includes
language that is not the main focus of the unit. This is
another opportunity for the mother tongue to act as a
bridge for pupils as they talk about the topics of these
lessons. Pupils always learn an action song that sums
up the message of the lesson. The final activity in this
lesson (in the Activity Book) aims to be cognitively
challenging and contains a puzzle element to make
pupils think.

Lesson 7 - Learning through English
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This lesson introduces the ‘Learning through English’
topic and the second related set of new vocabulary. The
content introduced in this lesson relates to the unit
topic. The new vocabulary is a smaller set of words and
like the first set it can be introduced with flashcards.
Photos or paintings are used to connect with the
previous material and vocabulary, and to introduce the
new extended vocabulary in context.

This lesson offers opportunities for content discussion
beyond the language level of the unit.

Lesson 8 - Learning through English

Class Book page 25

Activity Book page 24

This lesson continues the ‘Learning through English’
topic. It starts with discussion and recall of the last
lesson, but the main focus of this lesson is the ‘make’
activity (PMB cut-out) that is linked to the content topic.
This activity is always supported by photos of children
making the same item in the Class Book, so the pupils
in your class can see children like them doing the same
thing and work through the stages step by step. The end
product of this ‘make’ activity is very suitable material
for pupils’ portfolios if portfolio assessment is part of
your class plan,

‘Lesson 8a - Learning through English
(optional extension lesson) |
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PMB page 14 |

Like Lesson 5a this is an optional additional lesson,
although it is provided in the Photocopy Masters Book
rather than at the back of the Activity Book.
It is an extension of the ‘Learning through English’
lessons and offers the opportunity to: |
» further develop the content and language the pupils
are now familiar with;
s encourage collaboration and display for learning.

Displaying pupils’ work aids recall and motivates pupils
to further achievement.

This lesson looks for active involvement through
exploration, completion of a task, or making something.
It may include some additional new vocabulary.

Introduction m
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Lesson 9 - Revision
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This is the first of the two revision lessons drawing on

all the vocabulary in the unit. There is always a focus

on pronunciation of initial sounds and activities that

ask pupils to look for differences or matching pairs.

The pronunciation of initial sounds is:

* a starting point for pupils’ awareness of the sound
and spelling patterns in English;

= firmly based on language pupils are familiar with
from the work done in each unit.

Pupils are also encouraged to colour these sound

patterns so that the visual association will increase their

recall ability.

Lesson 10 - Review and self-evaluation

The Fixit Game poster
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Activity Book page 89
This is the self-evaluation lesson. In this lesson the pupils:

* return to the visible reminder of what they did in this
unit — the poster;

m Introduction

* recall together what was in the unit (through
discussion and a game played with the poster -
p10 for further details of the Fixit Game).
The same self-evaluation activity is used for each unit.
The pupils:
e are asked for their opinions about their own
participation;
* can express their feelings about their own work.
At this stage there is a strong emphasis on motivating
pupils through acknowledging their participation and
their efforts no matter how small.
Pupils also work on their Picture Dictionary in this
lesson (see p7).

Festivals lessons

There are four festivals lessons (see Class Book pp75-77):

= One lesson for Easter;

* Two lessons on the celebration of Christmas;

* One lesson for Tree Day (many countries celebrate Tree
Day, when everyone is encouraged to plant a tree, and
think about the importance of trees to the world).

The choice of festivals means that you can divide the

lessons throughout the school year from autumn to spring.

The festivals lessons are integrated with the rest of the

course since they feature the central story characters.

The language demands of the activities are based on

what pupils are already familiar with. In addition to

recycling, these four lessons offer opportunities for
extension, e.g. the Easter activities recycle language for
colours and prepositions of place but also extend pupils’
learning about things you can find in a garden.

Culture lessons (‘Children around the world’)
There are six culture lessons (see Class Book pp78-83).
These lessons:

e focus on the lives of four children from Scotland,
India, Peru, and Ghana;

* deal with topics your class will already know from their
main lessons (my friends, animals, and special days);

* have been structured to allow pupils to recycle the
language they will have covered in the main units.

The aim of these culture lessons is to:

* allow your class to get to know about the similarities and
differences in other children’s lives around the world;

* help pupils develop an awareness of being part of a
global community through fostering a sense of their
own identity;

» support their growing understanding of and respect
for the ways of life of peoples throughout the world.
The culture lessons are intended to be taught as follows:
e the ‘Me and my friends’ lessons should be taught after

Unit 3 has been completed;

e the ‘Animals from my country' lessons should be
taught after Unit 6;

s the ‘Special days' lessons should be taught after Unit 9.

The lesson topics:

» demand natural recycling of the vocabulary and
language that the pupils are already familiar with;

s are personalized, as pupils are asked to make a
‘Personal album’ (see PMB pp43-47).

To make these pages pupils ideally need to bring in

appropriate photos / pictures from magazines before

the lessons. A note with a list could be sent to parents
asking for their help with photos. Alternatively pupils
could draw pictures at home or in class.
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Lesson | Focus Description CB AB Other materials
1 Introducing * Presenting new Page 1 of unit: Poster (unit
vocabulary core vocabulary Vocabulary overview)
for this unit’s topic | presentation page
2 Practising * Practising the core Pages 1 and 2 of unit: | Children’s PMB
vocabulary vocabulary from Three activities picture / word cards
Lesson 1 practising the core
vocabulary,
including reading
(optional up to
Unit 4)
3 Story * Listening to and Pages 2 and 3 of unit:
working with the | story
story
4 Language focus | * Practising the Page 4 of unit: Page 3 of unit:
structure introduced | Practice of new Practice of new
in the story structure structure
5 Parallel story * Making the story Page 4 of unit: Story Frames Book
language ‘their Parallel story
own' Page § of unit:
* Writing core Writing activity
vocabulary
Sa Writing * Writing core Pages 78-86 (one
{optional) vocabulary (extra page per unit):
practice) Optional extra
writing practice
6 Learning for life | » Personal, social, Page S of unit: Page 6 of unit: Poster (mid-unit
and health Song (with the PSHE | Song activity review)
education message)
7 Learning ¢ Introducing a Pages 6 and 7 of unit: | Page 7 of unit: Children's PMB
through English | related vocabulary | presentation of new | Practice of new picture / word cards
set, linked to vocabulary vocabulary (first (new vocabulary
another activity) set)
curriculum area
8 Learning * ‘Make’ activity Page 7 of unit: Page 7 of unit: PMB
through English Model of how to Practice of new Photocopiable sheet
make the item vocabulary (second | for the ‘Make’
activity) activity
8a Learning s Extension of the PMB
through English | ‘Learning through Photocopiable sheet
(optional) English’ topic for extension work
9 Revision * Pronunciation Page 8 of unit: Page 8 of unit:
focus Revision activity Revision /
* Revising language pronunciation focus
from the unit or (initial sounds)
previous units
10 Review » Reviewing the unit Page 8 of unit: Poster (end-of-unit

» Making the
Picture Dictionary

Self-evaluation
activity

review and game)
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The following activities and games are suggested in the
lesson notes. As with all material it is up to you to
choose what best suits your teaching situation. These
games all have a linguistic focus but are also active and
enjoyable. Some of the games mention Total Physical
Response (TPR) which is deservedly popular. At its
simplest TPR looks for a response from the child that
shows an understanding of language and as such is of
constant use in the classroom.

Some of the activities require the flashcards to be turned
over so that the image is hidden. The flashcards in this
course are double-sided, and so it is recommended that
when you start to work with a new flashcard set, you
temporarily cover the back of each card with paper (e.g.
using a reusable adhesive such as Blu-Tack) to hide the
other image on the reverse. Alternatively you can slot the
flashcards into A5 plastic wallets with paper or cardboard
at the back to hide the image you are not using.

Introducing new vocabulary

There can be up to ten words in the first lesson of a

unit. Many teachers have a routine when using

flashcards to introduce new vocabulary. For example
you could:

» show the pupils two or three flashcards and say what
each one is;

e continue to show them new flashcards in groups of
two or three;

* repeat earlier words as you continue to show them
new words (this will help them remember all the words);

» give the flashcards to ten pupils (use different pupils
each time you do this);

» ask the pupils to help you put the ten flashcards on
the board;

s call out different words and ask the whole class to
point to the cards (every time you say and identify a
new word the meaning becomes more established and
the pupils absorb more pronunciation);

+ ask pupils to point to and repeat the words.

True or not true? (TPR)

This is a useful early activity when new vocabulary

has just been introduced. It helps remind pupils of the

vocabulary and focuses on listening, understanding,
and responding.

You can use a set of flashcards and text cards or realia
that the pupils are familiar with.

Explain that you are going to:

* hold up each card / real item so that they can see;

¢ call out all the vocabulary they are working on.

When they hear you say the word that matches what is
on the flashcard they can respond by:

¢ doing an agreed action, e.g. standing up / putting up
their hands / clapping once;

* saying an agreed word, e.g. Yes;

» repeating the name of the item on the card.

Norton says ... (IPR)

This is the same as the traditional game ‘Simon says’

but using Norton as the key word. The pupils can stand

up or sit down. Explain that they:

* have to listen very carefully;
* have to do the movements;
e should only move when you say Norton says ....

If you don’t say Norton says ..., they must keep still.

As young children often move, it's a good idea fo let
them stay in the group and continue to do the actions
saying something like Never mind ... Just iry again. The
aim is not to exclude pupils from the activity. Norton is
too kind-hearted to put anyone out of a game

When you are calling out the instructions you could
hold Norton close to your ear so that he seems to be
telling you what to say.

Uncovering a card

Explain to the pupils that they are going to see parts of

a picture and should guess what it is using all the

visual clues as support.

* Hold a piece of plain card in front of the flashcard.

* Slowly drag the paper covering down / up so that the
picture appears bit by bit.

or

* Cut a hole / several holes in a piece of plain card.

* Put this perforated card in front of the flashcard and
move it around so that the pupils can see small parts
of the picture underneath.

Reversing cards

* Code the backs of flashcards or text cards using
coloured dots or numbers.

* Turn the cards around.

* Put them in a line where the pupils can see them.

* Check if the pupils can remember the identity of the
card by the colour or the number.

Flashing a card

¢ Hold the flashcard or text card facing you so that the
pupils cannot see it.

¢ Flash / turn the card quickly so that the pupils see it
for a second.

« The first person to put up their hand tells you what
he / she thinks was on the card.

Pronunciation circle

This is a repetition activity using single words or phrases.

* Ask the pupils to stand in a big circle or stay in their
places.

 Hold up the first flashcard and say what it is: a car.

s Pass the flashcard to the first child in the circle or in
the first line.

* He / She passes on the flashcard saying a car to the
next child who has to say the same word as he / she
passes the card to the next child.

 Everyone in the circle has to repeat the word / phrase
when they get the flashcard.

¢ When a flashcard has gone around three or four
learners give the first child another flashcard and so
on until all the flashcards are moving around the
circle or down the lines.

¢ When the first flashcard comes around the circle or
reaches the end of the lines, hold it until the last card
has been given out.

¢ Repeat the activity with all the flashcards again but
change the order.

* Encourage the pupils to do this activity slowly until
they feel confident.

A very long sentence
e Use flashcards the pupils are familiar with.

» Give each child a flashcard and ask them to stand in
a line.




* Use a starting phrase that the pupils know, e.g. I've
got ...

¢ Help the first child say I've got ... (whatever is on his /
her card), e.g. I've got a teddy.

* The second child then says I've got (what is on the

first pupil’s card) and (what is on his / her card...), e.g.

I've got teddy and a bike.
* Continue this way until everyone has said added
what he or she has got.

Memory

This simple game (known traditionally as ‘Pairs’) is one

of the most enjoyable language games.

¢ Use one or two sets of flashcards and matching text
cards.

* Pupils can work in pairs or small groups.

e Put the cards back to front on the board or face down
on the floor, ensuring the flashcards and text cards
are clearly separate.

¢ The pupils can stand around the board or in a drde
with floor space in the middle.

* One child from each small group or pair takes a tum
to turn over any two cards.

e If the flashcard and the text card match they keep the
two matching cards.

= If they don't match they are turned over again and
left in place.

* Continue until all the cards have been matched.

* The pupils can then display their pairs and say what
they are.

Whispers

* Use some of the pupils’ picture and word cards that
they are already familiar with (or you can use
flashcards and text cards).

* You need to have a matching picture card and a word
card for each child in the class.

= Make lines with at least three pupils in each line.

® Put a set of picture cards in a pile on a table or on the
floor in front of each line.

* Put the matching set of word cards on a table or on
the floor behind the lines.

® The first person in each line picks up the first picture
card in their set.

* Then he / she puts it back on the table or floor and

whispers the word / phrase to the next person in the line.

= Each child whispers the description to the next person
until the last person in the line hears it.

* The last person in each line has to look at the word
cards laid out on the table or floor to find the word
that matches what he / she heard.

* This last child then brings this word card to the front
and puts it beside its matching picture card.

= This child stays at the front and takes the next picture
card and the whole process begins again.

Variations: As there are several sets of the same picture

and word cards in each unit you could play this by

matching pictures to pictures or words to words.

Pass the ball

* Ask the pupils to make a big circle.
* Play some music.

* Pass around a ball.

* When the music stops the child with the ball has to
choose a flashcard (e.g. from a fan held in your hand

so that the pupils cannot see the pictures) and say
what it is.

» If any pupils are worried about doing this, let the
child who has the ball ask the rest of the class to say
what is on the flashcard.

What'’s missing? /| Who's missing?

* Use flashcards or text cards (or both) that pupils are
familiar with.

s Ask the pupils to get into groups.

* Put a number of flashcards or text cards on the board.

* Tell the pupils to turn around and close their eyes!

* Remove one card.

» When the pupils turn around they can put up their
hands if they know what is missing.

* Let them work in groups so that they can all take
turns at answering.

s When they are very familiar with the activity let
different pupils take turns to remove a card.

= This game can also be played in pairs using the
pupils’ PMB picture and word cards.

Three in a row!

This is a game for pupils to play with their PMB picture

and word cards.

You can use a single vocabulary set providing you have

nine cards or you can mix the sets from other units.

Play the game once on the blackboard so that all the

pupils see what they have to do.

Use either the picture cards or the word cards.

Ask the pupils to:

 put their cards in any order in a square three cards by
three cards;

e listen to Norton calling out the cards;

s turn each card upside down as they hear it.

When they have a row of cards turned upside down

they call out Three in row!

Continue calling out until all the cards are upside down.

When they are confident let different pupils call out

different cards.

Active Bingo

You can play this game using the PMB picture / word

cards or extra picture / word cards made by the pupils

(to allow for vocabulary extension).

If you are using the pupils’ own material then you will

need to make a note of the words on the cards.

* Divide the class into two or three groups.

* Let the groups stand up in a line.

s Give each child a picture card or a word card.

e Call out the words you have in your list.

* When a child hears his / her word he / she can sit down.

* When the entire group is sitting they can shout Bingo!

Silent Bingo

This is similar to Active Bingo only this time you are silent.

e Ask the pupils to look at their grid and select three
words or pictures to cover up. They will need to have
enough small pieces of paper to cover each word or
picture.

» When you hold up a card the pupils say the word.

» If this word matches one of the uncovered words or
pictures on their grid, they can cover it up.

» The first child to cover all their words or pictures
shouts Bingo! and wins.

Introduction m



Snap - whole class

This game is a variation on conventional Snap adapted

to suit vocabulary work in the classroom.

Use the PMB picture or word cards and the matching

class flashcards or text cards to play classroom Snap.

It is usually played with the teacher and the class but

Norton can also stand in for the teacher.

e Ask the pupils to choose any five of their PMB picture
cards or word cards from a particular vocabulary set,
e.g. Choose five furniture picture cards.

* Tell the pupils to turn the five cards upside down on
their desk.

» Let Norton use all the flashcards or text cards in the
set. Norton should take a card out of the kit and call
out what is on his card, e.g. a cushion.

¢ The pupils should then turn over any card they like.

¢ If the card is the same they say Snap!, show the card
and say the word, e.g. a cushion. They can then leave
this card turned up.

s If the card is not the same they have to turn it upside
down again.

* As pupils finish and have their five cards turned up
they can stand up.

* Norton should keep taking out cards from the kit until
a certain number of pupils (e.g. five) have all the
cards turned up.

* When this happens the pupils that are standing all
shout Snap Norton!

This game is based on chance so it is not a question of

skill. It is more enjoyable if the game is played quickly

and more pupils have a chance to be ‘winners’.

Snap - pairs

When pupils are playing in pairs they should play

conventional Snap.

Each child should:

= arrange a pile of their PMB picture or word cards
upside down on their desk or table;

e turn over one card at a time from their own pile;

* say Snap and the word when two cards match: Snap -
a rabbit!

The child who says this first can take all the cards

which have been turned over so far.

The child who has all the cards at the end wins!

I hear with my little ear ...

This game is very similar to the game I spy with my little

eye ... except that the pupils should say the sound at the

beginning of the word rather than the letter.

* Use vocabulary the pupils are familiar with in their
classroom or from the Class Book.

e Let pupils work together in pairs or small groups.

* The pair or group should choose something they can
see in the classroom or on a page in their Class Book,
their Picture Dictionaries, or on their PMB picture cards.

s They think of the name in English and say the sound
at the beginning of the word.

¢ If you like you can teach pupils the rhyme I hear with
my little ear something beginning with (sound).

* Encourage the pupils to check with you if they find it
difficult to think of words.

® The rest of the class has to listen carefully and guess
what the word is. They put up their hands to answer.

¢ The first child to guess the word correctly chooses the
next word with their partner(s).

m Introduction

Learning other subjects through English

The course includes an optional multimedia component
(interactive DVD and accompanying Activity Book) to
support the ‘Learning through English” strand of the
syllabus. The DVD aims to support teachers who wish 1o
extend the range of teaching materials, and give their
pupils exposure to live action and dialogue, in an
interactive format. The Activity Book contains creative
and practical activities, linked with the content of the
DVD, as well as full teaching notes.

The DVD is divided into eight sections: Art 1 and 2,
Maths 1 and 2, Science 1 and 2, Geography, and Music.
The table below shows how these sections connect with
the topic areas of levels 1 and 2 of the course, and gives

a brief summary of contents:

Section Content Task Topic and link
Art 1 Footage of Completing a Level 1, Unit 1 |
Sydney collage picture | (Colours and |
of Sydney shapes)
Level 1, Unit 8 |
(The weather)
Art 2 Footage of Drawing and Level 2, Unit 4
wild animals colouring (Wild animals)
animals and
sticking them
on a world map
Maths 1 Footage of Making a block | Level 1, Units 2
family garden | graph and 5 (Family
party, focusing Descriptions
on hair colour of people)
Maths 2 Footage of Making Venn Level 2, Unit 3
family garden | diagrams (Toys)
on children's
toys
Science 1 | A report on Finding out Level 2, Unit 6
an organic how cheese is | (Food)
farm made Level 1, Unit 3
(Food)
Science 2 | A report on an | Finding out Level 2, Unit 6
organic farm where the food | (Food)
(continued) from a packed
lunch comes
from
Geography | Areportona | Matching places | Level 1, Unit 9
local town with grid (Places in a town |
references Using grid
references)
Music Areportona | Matching Level 2, Unit 7
music school sounds and (Musical
instruments instruments)
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